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The DCDD Board members prepare briefs about topics of interest for our members. As 
a DCDD member, you are receiving this brief on the topic of resources for professionals 
who work with students who have communication disorders and/or who are deaf or hard 
of hearing. We appreciate your continued membership with DCDD! Please feel free to 
discuss this article on DCDD Linkedin or Twitter. 

 
Findings now indicate that pretend play contributes to children’s learning of 

problem solving, exploring, inferencing, and other skills recognized as the foundation for 
students’ successful progress through the State Common Core Curriculum (Hanline, 
Milton, & Phelps, 2009; Rich, 2015). However, most children with communication 
disabilities demonstrate play delays that can result in a lack of progression through the 
more advanced play levels. They tend to produce higher-level symbolic play that is 
limited in occurrence and abstractness. Therefore, children with disabilities should be 
afforded multiple opportunities to develop and enhance their pretend play activities.  

Recently, a growing number of professionals have focused on developing 
children’s skills by integrating play and academic activities through implementing 
cautious, adult-guided play interactions (Hirsh-Pasek, et. al, 2009; Rich, 2015; Selmi, et. 
al, 2014). Guided play differs from what has traditionally been known as "free" play. 
Free play activities allow children to choose what they will play with, how they will play, 
and with whom they will play. Although free play can enhance learning in many 
developmental areas (e.g., social, cognitive, emotional, and academic), it also can lead 
to low-level activities that have limited interactions and use repetitious language.  
 Guided play, sometimes referred to as scaffolded play, is typically comprised of 
an adult and children using verbal and/or nonverbal interactions to support a play 
activity by collaboratively working toward a common goal (Hirsh-Pasek et al., 2009). 
Similar to caregiver-child early learning activities, guided play requires adults to be 
aware of a child's capabilities and to understand how to relate what a child desires to 
new learning opportunities.  

In guided play, the adult, depending on the child’s response to the particular task, 
readily adjusts tasks that are either too easy or too difficult for the child either upward or 
downward. When children engage in challenging activities, adults must observe those 
activities to see which skills the children already possess and which ones they need. 
With that knowledge, adults can then encourage the children to perform specific tasks 
related to children’s specific interests and assist them in successfully completing a 
more-advanced task. As adults recognize what children know and need to know, and 
children internalize more advanced information, learning occurs. When the children 
become more capable of independently performing the activity, the adults need to 
decrease the amount of guidance and allow the children to take a greater part in 
completing the task.  

The following are five steps for guiding children's play as suggested by 
Soderman et al. (2005):   



 
 
The following resources provide insights on ways to integrate guided play into learning 
activities: 
 
http://www.sas.upenn.edu/~deenas/papers/weisberg-hirshpasek-golinkoff-mbe-2013.pdf 
 
http://repository.cmu.edu/cgi/viewcontent.cgi?article=2427&context=psychology 
 
https://www.naeyc.org/files/naeyc/file/ecprofessional/Play%20references%20in%20NAE
YC%20position%20statements_10%2009%20update.pdf 
 

References 
Hanline, M. F., Milton, S., & Phelps, P. (2009). The relationship between preschool 

block play and reading and math abilities in early elementary school: A 
longitudinal study of children with and without disabilities. Early Child 
Development and Care, 180, 1005-1007. 

Hirsh-Pasek, K., Golinkoff, R. M., Berk, L. E., & Singer, D. E. (2009). A mandate for 
     playful learning in preschool. New York: Oxford University Press.  
Rich, M. (2015, June 9) “Kindergartens Ringing the Bell for Play Inside the Classroom,” 
 New York Times. http://nytimes.com/2015/06/10/education/out-of-the-books-in-
 kindergarten… 
Selmi, A. M., Gallagher, R. J., & Mora-Flores, E. R. (2014). Early childhood curriculum 
  for all learners: Integrating play and literacy activities. Los Angeles: Sage. 
Soderman, A. K., Gregory, K. M., & McCarty, L. T. (2005). Scaffolding emergent 
   literacy: A child-centered approach for preschool through Grade 5. New York: 
   Pearson Education. 
 
 

Rapport 
established 

between adult 
and child so 

the adult 
learns from 

the child and 
the child 

learns from 
the adult.

The adult is 
sensitive to  
and learns 
from the 
child's 

responses.

The task is 
continually 

evaluated so it 
is  neither too 
difficult nor too 

easy.

The adult 
knows when 

to let the child 
take the next 

step.

The adult lets 
the child 

control the 
activity as 
much as 
possible.

http://www.sas.upenn.edu/%7Edeenas/papers/weisberg-hirshpasek-golinkoff-mbe-2013.pdf
http://repository.cmu.edu/cgi/viewcontent.cgi?article=2427&context=psychology
https://www.naeyc.org/files/naeyc/file/ecprofessional/Play%20references%20in%20NAEYC%20position%20statements_10%2009%20update.pdf
https://www.naeyc.org/files/naeyc/file/ecprofessional/Play%20references%20in%20NAEYC%20position%20statements_10%2009%20update.pdf
http://nytimes.com/2015/06/10/education/out-of-the-books-in-
http://nytimes.com/2015/06/10/education/out-of-the-books-in-

	Recently, a growing number of professionals have focused on developing children’s skills by integrating play and academic activities through implementing cautious, adult-guided play interactions (Hirsh-Pasek, et. al, 2009; Rich, 2015; Selmi, et. al, 2...
	Guided play, sometimes referred to as scaffolded play, is typically comprised of an adult and children using verbal and/or nonverbal interactions to support a play activity by collaboratively working toward a common goal (Hirsh-Pasek et al., 2009). S...
	In guided play, the adult, depending on the child’s response to the particular task, readily adjusts tasks that are either too easy or too difficult for the child either upward or downward. When children engage in challenging activities, adults must o...
	The following are five steps for guiding children's play as suggested by Soderman et al. (2005):
	The following resources provide insights on ways to integrate guided play into learning activities:
	http://www.sas.upenn.edu/~deenas/papers/weisberg-hirshpasek-golinkoff-mbe-2013.pdf
	http://repository.cmu.edu/cgi/viewcontent.cgi?article=2427&context=psychology
	https://www.naeyc.org/files/naeyc/file/ecprofessional/Play%20references%20in%20NAEYC%20position%20statements_10%2009%20update.pdf
	References
	for all learners: Integrating play and literacy activities. Los Angeles: Sage.

